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ABSTRACT 

Noting thet teachers stimulate student writing in 
three ways — by arousing, directing, end rewarding — this guide offers 
suggestions for activities in each of these areas for the elementary, 
intermediate, and secondary levels. Following an introduction, four 
-activities- are presented: (1) stimulating student writing through 
arousal, (2) stimulating student writing through directed thinking, 
(3) stimulating student writing through reward, and (4) combining 
these three areas into a fluid process to stimulate student writing 
on ar. individual assignment. The guide concludes with references and 
a bibliography. (HTH) 
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Teacher, You Vent Ms to Write- 

VI 11 Yo« Uelp ¥* Wsflt To Writ*? 

Tod Sty I Should Strive To Bo Original, Unique- 
Why Axe too Like All The Root? 

You Keen Stressing Kstu-isiassH S« If -Hot ivat ion- 
teacher. Do You Ivor Laugh And Lot Your Hair Down? 

Teacher, You Went Me to Exp r nee My Boo pee t Thought* And F**Uu£»- 
Will You Shore Your Prieete, Sensitive Side With MoT 

You Expect Mo to Moot Ooodllooo And Follow The Fore- 
Have You Ever Tried Do lei As You Say? 

Teachai. You Want Ho to Care Enough to thrive My Beet- 

Were You Too Buoy Yesterday To Write A Coene&t On My Paper? 

You Say Writing Ie Pan And Brings Satisfaction** 

Why Aren't You Writ lot On The Bulletin Board? 

Teacher, You Seep Telling Ma What You Went Me To Bo- 
Are You Willing to Take The tlae To Show Me? 

Teacher, You Expect Inspirations To Flow Freely Prom Pencil To Paper- 
Teacher, Wil\ You Pieeea X as® ire Ms? 

Don Bins 

Vieconsin Writing Project 1982 
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I. Foreword 



Som thoughtful uuri of Koglieh try to ins let that there ie a 
distinct difference between the worde "ejotivete" end "stimulate". 
Teachers etteajlete etudeute to actios* Students notivate thewclvea, 
Bpwevsr la the colloquial nee of both words, the distinction ie seldom 
•ads. 

jjebeterlj gg Collegiate Diet lottery (Springfield, Kaeeachueettt: 

C. rod C. Herrlaa Coepasy, 1977) provide* the following: 

Motivate; to provide with e aotivat < quest ioaa that excite end 
stotlvat* youths 

Stimulate: to excite to activity or growth or to greater 
activity <no ar Beyle la givers. > 

A scan of the literature euggeate that "emivat* 0 Is wore g*G*ralIy 
accepted. The author a of thia guide prefer "etiaulats". However aa 
rhey vtote, thsy noted that the cooalateat uee of "etisaiete" reeulted 
in mm awkwardness end wsMgaity. Thus the words "stlsailete** end 
"aotivet*." ere uesd interchangeably. 

The Ed iter* 



11. Preface 



Th* taacaar Im tha primary aovar la tha activation arocaaa.'' 

Uynd VXo4kowkl 

Tttcban atlaulata atudsac writing lo thraa way*. Tbay srooaa, direct, 
and r award. 4rggelg| la f attic? atudaota axe lead about writing. Taacaara 
craata tfaa apark and tbaa faa tha flaaa with aothualoaa. Dlractlng la the 
aaat ataa ka atlaailatlxtg wrltiqg. By giving diractioa aad ordar to tha 
awirlibf aaaa of ldaa* children bare, tha teacher balpe etudeota focus aad 
sharpen chair norm* Jua* aa tha elaplast of but Id logs naada a eubetructure, 
eo tbo student writ as naada to form aad build ideaa. Baw»rdlaa la giving 
recognition to ttudaata ate have aada tba effort to write, one of tha vomc 
arduoue intellectual taake that etudaate ara called upon to do la our 
school*. Many corporation* increase production by instituting aonatary 
incentive programs. Uorkere earn aora noney when they produce. Vith 
rewards aa inceativea, etudeats iaprova act only tha quantity put alao 
tha quality of thair writing. 

It ia of tan difficult to nake c clear* cut diatinctioo between tha 
three araaa of activation, and ao doubt a good teacher of writing aakca 
use uf all thy** ant hod a of ao:ivatlon at ooa tine or another. For 
convenience, thla guide haa lean organized so that Jttentlca can ba 
focueed on may of the thraa procaduree, AE0OSIJC, DIBECYTNG, rx REWARDING, 
at three lavala of schooling, SLEKEHTAfit, IHTEEMEblATE, and SECONDARY. 

Warning — a caveat 

Th*r* i» no guaranteed farvula that lusuree stw4vat »nti vet less for writ lag • 
Any procedure will he jniy aa effective aa tha pereon who inpienant* it. 
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III. Stimulating Student Writing 
Through Arousal 



Introduction 

As pert of our definition, we are looMag for ways to arouse the 
spers of eaMtlon, the vitality of the individual, end to Initiate behavior 
as it relates to nil kind* of writing. 

«fe need to inspire the behavior » the thinking, jnd the feelings of 
our students es they begin this process celled •Suiting*. Our goel Is to 
trsasfone si I of our students Into people who enjoy writing end ste 
excited ebout -Ttting. 

In order to stimulate s studsnt 9 ve smst keep in elnd what ths student 
brings eo the psper. We suet provide realistic enthueieesi by structuring 
rleseroosi activities en thet students experience success no at of the tin. 

The following information provides specific sxemples of hov to 
triuuiste •turtenta to achieve the highest level of performance. 



it 
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A* StWatini Btudaat g^tlM Msg**** a wait Ummmtm 

writing cm take oa aag1rsl fen at «ty age through the um of 
staple setting sad eottaM. Special holiday* prttMt opportunities to 
•tUttlatt tl — fr y school stndaacs to write at or lot. Halloween is 
as especially iffaglnative 001, Iaeglna that the claasroos lights are 
tamed out. From to* record player cow horrible, vailing, chill log, 
thrilling eounde of a haunted hooee. Aa tb« classroom door cr«ftb opto, 
* dark figured witch appears carrying a lit candle. In her hand* la aa 
old book cat It lad A CyaeeTexd of rhont Stories . She enters tba room, 
sit* at her daak. and reads tba first story aloud tu the claas. 

A part ft osi s scary aalloween slay nay aa*? ^ 
Ho, it% s start lag ©©in* for a writing aaslgoaaot which 
geta children craatlog thair own fantasies and goblins. 
The eerie deaonst ration appeals to thair seaees aad starts 
thair ainde churning with wonderful images of Halloween. 

Aft«r thia carefully planned pro-wiring ecano, the chlldren'a imaginations 
arr a parked , and they are now raady to weave thair own talaa of suepenee 
and tarrot. 

B. St inula ting Student {Writing Through Arouaals Intern* J lata 

(After raading the book, Toothoaata 
Hillionaira by Jean Merrill, a a tod ant 
ehoaa tha following approach to a book 
report „ ) 

Aa tha class enters the room, they a<*e 
a large cardboard toothpaate character 
standing before their daaka. Tha atudenta 
ara curloue. 
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The « Cud rat, Act tog as Toothpaste H«rry 9 begins by «aying, "Today 
X so going to ceil you. , .but # trst t tell as about the toothpaste you 
have la your house." (Class responds.) 

"What sre the flavors?" 

"Vhet flavors would yon like if you could ejake your own toothpaste? 1 * 
asks Harry. (Class response.) 

Toothpaste Harry puts his hosMSsade toothpaste out for display. 
There sre saaplea of red, greet), yellow, end blue toothpaste* 

"Let «e tall you how to make your very own toothpaste f w esys Harry. 

Harry presents Ms talk on "How to Hake Toothpaste". Following his 
presentation, Harry gives each child a "How to Hake Toothpaste" guide in 
which h* haa iiatad the ingredients and steps for waking the toothpaste. 
(The toothpaste it prepared by combining baking soda, water, artificial 
flavoring and food coloring.) Harry's oast step is to provide? each 
etudant with an opportunity to eeaple the toothpaste. 

Tha student asslgrsasnt is to write a paper entitled, "How to* • /' 
using any topic about which a/he feela comfortable. 
Even tha **>st reluctant of writers will have c wor- 
thing to write about. 

( . Stl syiatlng Student Writing Through Arousal: Seconda ry 

Student* write best about what they know best. And what *he ; know 
beat la, of ccmric, themselves* Thin is the point at which techniques 
designed to arcme* atudenta to write vust be directed by the teacher in 
order to motivate atudenta to put p«n to paper. Juat such « technique is 
offered by Carl Kr^ch and Janes M. 5rarll in their book Strategies for 
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T—chUfl ttm gsaiBgi£&ffl Bases t*** ijr ** li c 197 *» pp« 28-30), *©ch 

and erasl! rtcoMod the following strategy entitled "Value Exploration** as a 
pre-errttlng esertie* for those high school students whose favorite 
response to euy e&nouncesjisit of « exposition faalgnsjent is "But I can't 
think of anything to write about 

Groug slas ; Entire clus (twaty*?iv» to thirty). 

Tjh gjrgqg lro4 1 Usually about fifty minutes. 

Ksterlale i Duplies tod ceo loo of the velua choices question* with 



Instructions (0 Moplt la included at the and of thic 
strategy) . Mean is yoo viah tre otudoota to Jot down 
tha reasons why tboy msUe tha ▼eiue choicaa they dld t 
each etudeot vill ttood a pan and eos* paper* Also hove 
ready do? 11 eat ad copies of the composition sss igtroent 
itaalf to bo distributed right aftsr tha class discus- 
aion. 



foals: 

h m To fee 11 list* tha asking of difficult deci^ione shout the 

court* of oos's life, 
g. To generate idaas, experiences, end exeatplee for a paragraph 

strong enough to support its topic sentence satisfactorily* 

C. To motivate students to *rlte frost thair experience ay pro- 
voking cognitive *&d sffactiva reactions. 

D. To Introduce or review tha process of finding a topic by 
asking quest ions, sating decisions wd reflecting on past 
experiences* 

Process : 

A. Discuss th* goals of the strstegy vith the class. 

B . ***** our the instructions and the questions* 
C_ Hrsd the Instructions and safe for quest ions. 

> fv* the student « ease tie* to complete th* questions. 
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K. When tb« students have completed the <|ttcetioos f vou should lead 
s geoerel class discus* loo. Although cay appropriate question 
My bo disvneeed, here srs mm that you night use* 

1. Which Questions vtri the hardest for you to answer f 

2. t&lch quote loo* ha* tho wot isasedlstc importance for you? 

3. Which quo* t loo caused you to think of tbo nubject for the 
first tlat? 

f . Ooce tho cliii discussion is over, hood out tbo duplicated 
sooigojosnt sheets* The to ilgrws nf includes tho requisite 
elements (subject, speaker, font, purpose, end audience) 
necessary to koop tho student* fro* e n gag in g in misdirected 
writ log (Kamgen, soon, Hohen, 1981, p. 5). 

1. Subject* vhoc tho student values and why 

2. Spenkar: tho student himself 

3. Tom: a paragraph which begins with a topic sentence 
(tho topic ottctaaco cc-ild bo oothiog mors than ono of tho 
questions oo tho "Values Qusctiooasirs* restated as a 
declarative sentence end completed with the value iten the 
student had chosen) and includes at least three reasons why 
tho student places such groat importance on that particular 
iten. 

4. Purpose: to inform others sb cut what the student values 

•oat and why 

5. Audience: the student's boot friend or sons other confident. 

Velues Qttoetloanairo 

We make choices constantly. Listed below are sous questions. Put 
a check nest to the answer that aost nearly represents how you feel and 
think shout the question. Then, shers your repasses with ths other mes.- 
hrrs of the ciess (but only if you cars to do so). Perhaps you will wish 
to tell why you made the choice thet yc* did by giving reasons or examples 
from your experience. Too say pass on s question if you wish, Remenber, 



everyone In the claes bit a right to bis or her own op in i cm, so listen 
cAftfullr 10 the other*. Ia doing so, you might even learn wot* about 



1. Of the fol loving cheFecterietics, *hich do you think is most 
important for * friend of yours? 

a* Honesty 

b. A willlngaems to stem 

c, Loyalty 

2. Which would you least Ilk* to have? 

a. Little money 

b. Poor health 

c. A crippled body 

3. If you vara a member of the U. S. Senate, to which of the 
f olloarlag would you fire most concern? 

a. Defense 

b. rhe nation's poor 

c . Exp lories foT fuel 

4. If your father died and you had your own family, what would 
yon do for your Aging mother? 

a, Hare hwT coma live with you 

b, Aomit her into a nursing home 

c , Cat bar an apartment of bar own 

5. Which of these ia the wont problem in the local ares today? 

a. Malnutrition 

b. Overcrowding 

c . Unemployment 

6. which of these would be hardest for you? 

a. Your father's death 

b„ Your death 

c- A cio»« ffl«*jd'* daath 

7. Which of the following do you value most? 



yourself. 



Which would you rather do on > 



m. Wisdom 

c. world peace 
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*, Co co tha relative for a visit 

b. Eaad to Colorado vitb tame friend* 

c. Stay ftt ham* and r*l*x 



Thia liftt of quaacloaa la auggeatlve of onaa that you can generate 
for your own clasp baaad on contaacporary cone am* in your cosaaunity vhathcr 
thay ralata to aafaty laasaa, drug sbuaa, boa f area, thai high coat of 
■sdical cara. raiaiag tba drinking aga, r eg la taring for the draft, changing 
tba a tar ting dataa for achoola, changing a tanaar da for high achool gradua- 
tion, or msclnar dls ar— an t. 
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IV. Stimulating Student Writing 
Through Directed Thinking 

Xntro4actlea 

Juat like profeeelocai writere, atudant* experience writer 1 * block. 
Both group* of writer* have many idea*, but they have trouble potting 
the* down oo paper. Thmy need an organisational framework upon which to 
construct their id cm* The cowmpUct sot ion ie that an imposed franc- 
work raatraioa creative thought, hot of tan tha oppoaita ia true. Fora can 
generate thought* Teacher* can stimulate atudant writere by gi iag than 
direct ion. Mora coapiea organisational pattern* can be introduced aa 
atudant writer* nature, 

A. StlaulatlBft Student tfr it infl Through Directed Thinking? Slaasntftry 

S pecial jteMi&a 

Given a fraae or structure, elementary student* can write appro- 
priate aossage* for greeting carda. Teacher* can 
establish a Kail Center in ordar to provide 
students with opportunities to construct sentence* 
end apply correctly the rule* of capitalisation and 
punctuation while they create their cards. The Mail 
Center can consist of a aaall table situated in a 
suitable corner of the rooa. Greeting carde are placed on the table, and 
shew* the ttblr on the wall are greeting card pharsae* such as "V'.sh you 
wer* Here ''."Get w*» 11 Soon w t printed cm brightly colored construction paper 
tttripe. Children csn visit the Hail Center at an *p pointed ttu during 
the day to choose a greet ing card cover they would like to take home to 
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a special someone. At the it 4s*fcs, they study the cards and dec Ida what 
phrases would be suitable for thair card. They are instructed to lengthen 
the phrase a into coaplete sentence* „ which are then combined to for* *n 
appropriate aeeaage, 

Tha teacher checks the coexisted cards, and the children return 
to the table to select an envelope for their card* They can create their 
wu stasp by drawing and coloring one in the proper corner* With their 
receiver's ease printed on the envelope, they hand deliver their apeclal 
sjesseges mi ter school. /~~~\ ^Z^} 




B. Stimulating Student Writ inn Through Directed Thinkings Interred is te 

Before the lesaon, rut several three-toed 
feet our of cons true t ion paper. While the atudente 
are out of the roan, tape the systerious feet to the 
floor Leading to a closed closet. 

To introduce this activity read to your students a short n>*tery 

story . 

After the story, ask the students thr following questions about 
the footprints; 

1. Whet do you suppose entered the cleaarocss? 

2, Where did it cease froa? 
J. Bov did it get Into school? 
4 # What is ft doing in the closet? 
S m How do we get rid of it? 
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The out directive is to fire th* stu&mts no opportunity to 
look over the questions and shoo develop a ayatory story of choir own 
which iacluda* answers to tho qusst Ions* 





C. Sttwuletlgj gt^dgac ggltjng BgSBlS BtSS££S3 Thinking* Secondary 

After a thorough reading and discussion of s literary vork such ** 

\ 

Arthur Millar's Ths Crucible . students usually two sx>re id*** then they 
know wfrst to do with, sspocially If * rrltlng saalgawamt is iwimat. 
Writ* on s sing Is sspoct of tho ploy* providing additional insight on 
choc topic for on euditdscs toot hoc rood it also? Ko way! 

Ono my for tho teacher to Isssso tho frustration studsuts fool sod 
to wot 1 vat* thosi to writs Is to provide thssi with direction foi their 
idoaa. i*s following is ono approach* 

1 . Assure stodsnts thot thoy know fsr worm shout do to reining s 
suitable topic ond writing s suitable osssy thsn thoy reallss. 

2. List tho things thoy know ouch ss plot, chsrsc tori sot ion, thews, 
wood, tons, conflict* sad point of view serosa tho top of tho 
chalkboard. 

3. Ask s student to chaos* ono of tho** slss*ents listsd. (Thoy 

of ton iiko to choooo characterisation hocsuoo thoy think It Is 
tho saslsst, but tho indopondont tblnkors in tho class will 
find thoir own axons and can ossiiy apply tho saw* strategy.) 

4. Unwind tho studont* that without furthor raatrictlon of tho 
topic* thoy sro coserlttod to a complete discussion of every- 
thing tho play has to of for about every single character. Such 
cows! meat could ansa writing a book! 

5* Incourags studont s to dofino a single aspect of a e ingle charac- 
ter by reminding them that even if thoy restrict tho topic to 
s single character thoy will probably ho writing a tvwnty-pags 
pspor in order to discuss that character 9 s appearance, person- 
ality, role in tho play* etc. 
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6. Ask ttudaats to eevolop an insightful position on the single 
aepect of the character of their choice. Fox example. If the 
students have determined to dlecuse the pereooality of the 
Reverend Seeil Parle, the? still nest focus that dlecuee loo 
on e topic which will provide their sudleaco with edditioaal 
insight or s perspective) of hie character which the audience 
has not yet coualdered. (toe possibility here is e thee la 
stateaant which declares hie oof it for his eel Hoc; that le, 
Saauei Perls is as unfit alnloter. 

7. Diecuee whys. To support their srguasnts, students aunt heve 
reasons for believing ss they do. After soac discussion, the 
body portion of the paper ceo he broken down. Be is greedy; 
he le hypocritical; be ie self -centered t end whatever elss the 
etudeate decide cea beeosjs the topic ideas for the body para- 
graphs of the esaey. 

8. Eacourage etudes te to refer to the play for eapportlve 
lliuotrettoaa. At this tie*, the students ere often one 
etep ahead of the teacher sad ami oua to prove that they ere 
right* " tt eas ah sr la the plsy when he. . They also recognise 
the strength of direct quo tat loose "light here he says. • 

9. Work on so introduction which catches interest, states the 
purpose ead iodic a tea how the paper ie organised. 

10. saalod students that they are still coaaitted to coaplete 
discussions of their topics. 

11. feevlav the contents of concluding paragraphs, the® aove on to 
the coapesifig stags. 

Providing direction is s way for tsachers to lessen frustration 

and provide not! vat lot* when students heve something to say but areVt 

«ur how to say it. 




V. Stimulating Student Writing 
Through Reward 

* 

Introduction 

Another effective notivstloasl strategy, if used with wisdom ttd 
discretion, is the un of valued extrinsic rewards. Xo other words, 
croc* students ' creative apark* have ba n fanned into full fine sad 
final products have been produced, they < Joy knowing they may bssk in 
the warm afterglow of receiving recognition for s job veil done. This 
recognition nsy be given Id assy fores such ss grades, stars, stickers, 
prises or award*, informative comments, praise, publication, or public 
display. ^'^i 

ftecognltlon serves to neks students aware V'-'/V' 
of progress and ueuaily serves as Incentive 
toward increased effort. However, the uee of f • 

extrinsic rawerds oust be carefully monitored because indiscr lainate 
use may render them eeenioglees sod actually lead to s reduction in th# 
quality of production* 

A. Stimulating Student Writ log Through Reward i Elemmtary 

tost people require and seek praise and positive feedback. Tsschers 
•hould give these two necessary ellnulsnts to studsnts to mottvare then 
by giving th«m a sense of acconpllste&nt* Here the teacher's roll? in 
providing positive reinforcement encourages student* to continue to 
write. 
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Rewards csu take neuy form*. They oo be tang lb Is scratca-n-salf f 



sack techniques that ceo be used *f ttf s writ left project is complstsd. 



Young writer* lows to see their work ea a finished product la book 
form for otters to read and (or than to look at agslo sod egain. Seteb- 
ltshing a "Toung Author* v Corner" for Che dlsnley of children's writing 
la a positive way of tall loft than to "loop it op. Writing la fun and you 
are doing a wonderful job*. 



A a loe; la boa of stationery can apeak to children. When a child 
hea done soma excellent writing, see stationery for positive feedback. 
Writs a ess see* of prelse about the child's written piece, put it in an 
enveloee, end place it on the student f s desk. Whet m feeling of elation 
the child receivee si tor finding and reeding your personal message! Try 
to find something good end important to say about each youngster's work 
so that sech one receives e teacher message. A variation off the technique 
Is for the teecher to writs parte of the complimentery meeeags on asperate 
balloons and then tis them together to form e floating meemage. No matter 
vhat technique s teecher uses it is eseantlel that ha or she respond 
favorably, with some tangible recognition. A positive rssponee by the 
tsechsr is ana of ths best says to develop young authors. 

S. Stimulating Student Writing Through grwerdj In termed lets 



stickers or impulsive huge. Let urn look at 



of ths poo it ire feed* 



"Young Authors' Corner" 



M Speaking Stationery* 



"Works of ART**. Juspty, tagboerd pictur* 



student wnrk is to set up s bulletin board sntitled 



On* asthod of displaying exemples of good 
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fe« bang at the beginning of the year and then f Iliad and changed as 
examples of good writ log ara produced by the students throughout the 
year. Tha good writing night Include such things aa examples of a well 
cone true ted aaataocc or paragraph, a "perfect" job of proof reed lug and 
•tdi ting, except ionally fina penmanship, outstanding creative thinking, a 
wall written response to a aortal etudies assay test qua at ion, an 
Informative acianca report, or an original book report. 

C. Stimulating Student Writing Through temardj Secondary 

Sew tinea reward la downplayed by educator* beceuae it la an 
extrinaic motivator rather then an intrlnalc one. The fact ramaine 
that one of tha beet uaya to gat student e In tare a ted in writing it to 
dangle the carrot of publication in front of facee hungry for recogni- 
tion. The oft-uttered saying prevails! everybody likes to see his 
name In print — even high school students. 

A comprehensive discussion of using the reward of publication as 
* net ivaricnal device is provided In Gail Cohen Weaver's article, '% ike 
Seeing Oneself in a Mirror, The Publication of Student's Literary 
Writings" in the May, 1979 issue of the English journal. Weaver divides 
her dUcuseio.i into the following parts: (1) submitting student work to 
prof fii lone 1 megtzines, (2) entering student work in writing contests, 
l\) submitting student work to regional anthologies, M submitting stu- 
ent work to local media, and (5) publishing student writing yourself. 

4n invaluable resource for the teacher of writing who wants inf or- 
eetioo about msgaxlnes which publish student work is Creative writing in 
the Classroomi An annotated Bibliography of Selected Resources K-12 
edited by Robert Bey and Call Cohen Weaver, For students whose work Is 
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Intended for en adult audience, the reader la referred Co John Sngle'e 
erf icie, "Clf tedaese and timings Creativity In the classroom," In the 
winter 1470 leave of Clf tad Child quarterly end Wilms Suearlngen's "Student 
VrltlBf That Sella" which appeared In the February 1970 issue of Today* i 
Education , Another important reaouxce la Th a Writer 1 ■ Handbook edited 
by A. S. Burack. TMa boo* lleta more than 2,000 markets for various 
kinds of writing eucb ee fiction, articles, and poetry. 

Aa far ae entering etudent work In writing con tee ti le concerned, 
Ueever aureate tha Soring Foe try Feetlval of the Enalleh Journal, For 
other content* tea* her ■ can comault Create writing in tha Cjiaeeroons 
An annotated llMloarephy of Selected , teaourcae &>12« a book already cited, 
for information about conteet* held by Scholastic Hater ins. Seventeen 
eegaslnv, end Xerox Education Pvbltcat lone sagas inee. John Bennett 
article "A Directory of Writing Contents" which eppeered in the January. 
1975 ieeue of the English Journal given valuable information about writing 
conteet* sponsored by collagea and universities* The annual KCTE Achleve- 
swnt* Awards in Siting Prog re* la open to high school juniors nominated 
by their school English departments. Evan though the winning entries ars 
not published by the HCTK, eome stste ef filiates of the NCTE end some 
follsge* end universities do publish eward-vlnning pieces froa students 
' <>f th«ir states. For example, the anthology Tyenty^Tyo Touna Indiana 

Wr I ters , edited by Josef Andrew end others end published by Bail State 
University, contains places wr ittrn by the twenty-two 1977 winners of the 
Si'lV. \ t hlevement Awards, 

For a lint of state affiliates of the NCTE, colleges* and universi- 
ties rhat publish the writings of secondary school students, vrite to 
I.emia Rlua, Director of Affiliate Relatione end Member Services* 
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National Council of Teachers of English, 1111 Xenyon Rood, Urban*. 
III loot* dlvHH. For teachers wiahing to publish on anthology In their 
own area, an excellent resource ia Thm School Litmrarv, HflgaalPS edited 
by B. Jo Elnnlck who givee a great daal of practical advice* The author 
also reminds the teacher of writing not to rule out thmir own local 
o«np4p«TB an* potential publishers of student writing. Short ptecee 
wight also be Accept to* for un by local television or radio atationa. 

In the section "Tub 11 ah lag Student writing Yourself M . to. Weaver 
striates that recognition for student writing oust be givsn if only 
through the school newspaper, or school mags 2 loss, or even class 
sttgaiines, and hooka msde by individual students. The author recommends 
to the teachers of writing in schools which do not have a literary 
•ages ins ths tit Is Ksfcsgio* ftindamentals £or Student Publications 
published by the Columbia Scholastic Frees Assoc let ion. Klnnick in her 
book The School Literary Hswlne (already cited) offsrs beneficial 
advice to the t eschar who wishes to produc s high school Mterary wags* 
sine. 

Sandra frey In her article, This Hagatlne is'Reted K (for Kids)/" 
which can be found in the Anvil, 1974 issue of Teacher magazine, describes 
,»v s school megs sine project was undertaken by students in grades four 
through seven. She cnncluds* that if children at relatively early sges 
could waster such complex tasks as organising materials submitted, solving 
problems of iiyout and design, and editing, then surely students of high 
school age ctHild do likewise. In an excellent article entitled 4> Pubiiiib 
nf p*ri»h!; tfritlng Inept ret Ion end Reward" appearing in the October, 
197* iseoe of the English Journal , John Marshall Carter givea a detailed 
account of how he succeeded in getting a cisse of secondary school English 
students to produce a daas book* 
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Students *r« slso enthus Untie Above asking individual book* of their 
own vrl Clogs. A thlrt sen-pegs booklet Tram Corey to Covert Publishing 
In Your Cjflggggg distributed by :h* tncyclopodls Erltsnnlcs, Incorporated, 
include* step by »t«p ins tract Ions on ham to neks h*rd-tj*er bindings for 
books. %iua Chambers* fifty-nags lenders Writs Books I A Bou- to-do- it 
Henusl Is another prsctlcsl golds to asking lndlvidusl books. 

Heke no nlstsks snoot It. Holding out publlcstlon ss «* reward to 
aottvet* studente to vrlts hss its dangers. Those students trho fssl too 
aucb pressure to produce high-quality writing a* resort to plagiarise, 
for essapl*. nut on balance, too use of publlcstlon ss s ansae of 
nut tvst Ing studeacs to use vrl ting to express thsnsslvss is v indies ted. 
Fsrhsps s psssage by Vilas Susnrlngen quoted by Wssvsr in her ovn srtlcle 
expresses bsst how potent publlcstlon ss s not ivs ting fores can bet 
"Crest ive writing, sjotivstsd by the possibility of publication, teemed to 
be # pouer thst changed school nay* fro* hours of tsdiun to Hours of 
thought snd challenge sad success.* 4 (Weave? , 1979, p. 90.) 




VI. The Process Model of 
Stimulating Student Writing 
in Practice 

Introduction 

Th« three *»eena of motivation (arouse, direct, reward) of tan occur 
independently . These um pbaaes can sleo be viewed ea a fluid process 
lr which «11 threm Hptcti of motivation art used to stimulate student 
writing cm one particular assignment. 

AROUSE 

Teeehar* apark Interest in writing about a articular topic before 
any actual writing begins. 

D!*EC7 

Once enthusiasm U established, tha teacher channel* it toward a 
•pacific goal. 

Finally, the writer receive* feedback and recognition for a 
f In 1 shed piece of writing. 

A, rhe Process Model of Stimulating Student WHtlnfi In Practice: Elementary 

Arouse; Elementary echooi students' intereat in writing can be 
aroused by creating a Honater Re**arch Canter- ~*n enclosed space, «*t off 
sv c * r 4Hn»rrf rocm dividers. On the outside of tha dividers, signs euch 
as i:*uttonl Koneter Patrol. Scary, Horrible Monster Inside, and Do Not 
lUsturb thr Scmater ran eerve *# tn* center. On tha inaide walla of the 
dWldera, picture* and book* about various monsters can help set the tone. 
Student, can decorste • Monster Reeesrch Polder to decorate before they 
bsgln thsir »e*reh for information. A Monster PI^g« t led by the teacher 
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with proper solesnUcy, of course, My also bo included. VI eh their right 
hsnde hold hig/i T tho students promloo to "protect the world, through (their) 
ixporteot reeeerch, f ran all kind* of nocstere." 
Noat'tr lasearch Buttons mode from colorful cardboard 

worn whenever student* enter tho lob or writ* about 
sjoosters. With their interest is Boosters sufficiently 
srousad, che monster reeearchore bogla writing* Monsters 
everywhere, beware! 

Direct : The teacher begins to direct etttdent 
thinking irith a aariaa of writing aaaf gneote. For 
the flret writ log aaaigonavt, each student ie required 
to create a Hooater lacyclopedi*. Drawing on informs- 
tloo they have acquired frcei resource* is the Monster 
Research Caster, the student* sketch and nana the 
svmsters they have created. Next tney describe It. telling not only sbout 
Its physical sppeareace. but also its place of habitation, its diet, and 
ite origltw Following is an excerpt frost s typical Monster Encyclopedist 





Black Drjgon 

Thin guy throws a fit when ha loees fights, tie once blew 
down s nestle. Slack Dragon eats everything in sight that 
is the color blsck. Be csa c hangs into anything he wants. 
Tfrllow Is bis best color. Bewere of hie fire. It f e hot! 

Tbr uecond writing essignaent require* students to crapese their 

iyvn «m»;rr *tori*s, Before waking the forael essignaent, however, 
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the students participate In • hrslostorming session to generate descrip- 
tive adjectives and verba that tall wtat monsters do* When their monster 
stories ere finished, the students write monster poessi. To acquaint the 
stud sets with poetic fore, models such as the poea "The Middle of the flight," 
can be used. 

another language-related activity that can be included in the Monster 
Projsct is * rsview of the parts of speech. Brightly eclored boxes 
labeled Konster Adjectives, Monster Nouns, and Monster Verbs are placed 
In ths Cent sr. Each student is required to write five words to put In 
sech of ths boxes. Ones he boxes sre stuffed with words, the students 
play Monster Sentence Hatch in which they choob * s word f ran each box to 
funs s sentence. 

Reward i The children probably know a lot about sxmster a before 
the Monster Project is begun* A Hons ter-of-t he-Week Contest way be held 
during the length of the Monster Project unit. For asking their monsters, 
the children sre permitted to nee any materials they wish Aid to work at 
home with their famillas. At the end of each week* the best monster 
er^ered that psrticuler week Is selected and its creatcr is awarded a 
prize. Another revsrd of greater value is to hove pictures of the winners 
snd their prize-winning crestures eppear is the local newspaper. 

Sot only the prise-winning children should receive recognition for 
their efforts. M t zt weeks of hard work, all of the children '•an receive 
Monster Researcher Cert if testes. 



is a 



Certified Monster 



Researcher 




1. I bg ggcgB ggdal of Stimulating Student BElSfai IS Practice s 

"Boos, Buddlea" 

<r Book Buddlea" U a story writing activity involving primary and 
t»t wnd jjta student*. Baton bast— lag the project, -t ia essential 
for tha intermediate teacher to do three things, 

1. Obtain your principal's support. 

2. find a primary teacher who shaxsa your antbuaiaasi for tha 
activity* la willing to try a mm approach to writing. 
raallaaa the importance of writing at an early age. 

3. Prapara and motivate your class to writs with a primary 
student "baddy". 

"Book Buddies" is on its way? 

Arouse 

These ars arousal techniques you may find useful aa yon pave the 
way to good writing. 

1. Jnvite local su t bora to share their writing experiences with 

the buddlea. (Search your town for authors. Thay are out th re.) 

2. Share your writing and your feelings about- writ! . 

3. Invite other student authors to apeak about their writing 
experiences. 

4. Tell tha buddlse that their finished storing will Mppmmr in the 
library for others to read. 

Pairing the "buddies" can be done quickly end saoorVv, Ccm»lcter 
tha following when a* ching the intermediate student* with their younger 
huddl**; personalities, study habit*, friendships* 

Student* begin the story writing project with interviewing. The 
ttidttr student prsparee s list of questions to ask the prlsary student. 
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Staple eneatloMS 

1. Do you have a pet? 

2. What kind of pet la it? 

4. Sow do you cere for your pot? (food, shelter, exercise) 

5. «hy do you life* your pot? 

Interviewing generetee idea* for their stories. Children ,sxe 
learning to converse aa noil aa to No good listeners. Ttey ere ale© 
developing m friendship with writing aa m t u — cm focus. Usually the 
teachers eon fad* la to the background mt thi* point; however, they ere 
•till present to respond to specif ie concern* or snip r^at individual 

Structuring 

Af tor tha nook Suddis*" have consisted the ieverTlewing and have 
Ideas for their story, they continue planning, accepting and rejecting, 
rethinking, and repricing the story, their id^se need to be e true tared 
tit© a plan of organised stepe* ggSSBSEiSo' mmlnm the writer rove 
enoothly through the coaposing process. The degree and nature of the 
structuring rill very depending upon the ago level involved . 

A student exaaple sight look like thlai 

I. Wy Pet 

A. £lnd 

B. Physical characteristics 

C. feraonelitv 

Thie answers the eueetlesu Who mm I talking about? 

II. Caring for My Fat 

A. Shelter 
1. food 

C. Exetci»« 
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Ill- t*7 X Uba 9f ?at 

4. Xotcroa£iag aataala 
t. It 4m foamy tbtags 
C. tally mmtvc 

as studoata fcocoBa warm oaf ma t aad flosot 1b thalr vrltlsg, tha 

plan My ba Uoa strictly daflaad, tat atruetorlag tha ■■itjium can 

coatim to gold* writ lug. Is aithar cam, tb« Joist plowing of tha 

coapcoltioa mth» to pro* Ida activation to tha attsdanta «hUi direct la« 

tha vritlag task. 

fJurhMat 

*o oddltlooal tool fa; providing structure for young writ or* Is 
• chacftliat of tackr axractatlon*. Tha coocsllot should bo pootod in 
m poiMBOB t piaca Am It la mhmfm arailsbla to tha wrltara. Tha 
caacklist should bo daolgaod accord lag to too ago aod writing ability 
of tha stodoats participating la tb« pro j act* lara la aa aasapia. 

S toe las aoat baoo • • . 

1. coaplata aoBtOBcao. 

2. capital la t tara. 

3. aod ouaetuatloa. 

4. draaiaga, 

5. two covara. 

toward 

Tha "took feddy 4 * writ lag projoct dosao't aod vith tfea flnlafaad 
story, B«ra ara umm colalsatlag actirltlaa which provida closura and 
raward tha atudaata for thai* afforts, 

1. "soddiaa" road hair atorloa orally to othar buddlaa, 

2, "Book Boddiaa* aod tha tasehan racatra bound collar t lem* of 
tha atoriaa vrlttaa by tba young authors* 
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3. A vuluaa of taa steals* is yrim ttd to tfca school library for 
otaara to rood. 



4. Ths "baiMm* can raj 07 • social axparlsnca togsthar, ouch as 
o lfracsaoa or astagraahlng party during Vhleh tbsy calsbrat* 
ths publlcstloa of their work*. 



c. p*f rm«wf frtia f* g^ftglittet fft?4«f * yy*U*tt to fretted 



Bun* lot 

aroosa 

Ths food io taa cafeteria io sot palatable; grading system* are 
oajast, sad English cUmt ars boring* High school students, idealistic 
sad sags* to take 00 tte ostablf ■hswnt, usually acquire several causes to 
chaaplon Dot long sf tmt school begins*. These csusss can bo good subjects 
tot writing aealgnaaats. Class tin* sat as ids to discuss "what's wrong 
with ths systaa thaas days" can ba highly Motivational for students who 
are always interested io issues which offset thaa personally. 
Pi race 

Soaatlaee knowing wast to writs about aad bring iatarsstsd in ths 
topic arc sot enough. In thus lass waaas rapidly whan writing teacher e 
fuggsat that students daclars thaasslwsa in writing. Soma halo frost ths 
tsacbar la determining an organisations! pattern, s structure, a dlrsction 
ffcr their Idaaa can rsgsnarsts that eafhaslssa. 

e> good s tree tarsi codsl for such £& saalgaaaat is the "S ac 1 sxat ion 
of Independence." Student* ate haws reed It as a historical docaasnt can 
aas it la a new perspective — as a writing eaeignaenc accoaDiiabad in ths 
ITOO's. 

as s pre~w?itiag experience, spend t&ee analysing ths structure, 
aacauaa tha organisation la salts apparent, students turn lit t Is troubls 
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dstaralniag •!* basic parts I 

1. • courtasy itit— mi , vblcB says if you'ra going to ravolt. It 
la *only fitting asd proper" that yoa tall thorn* Against vbaai 
you'ra revolt ins y*o f ra do lot so 

2. a mtut of wfeat Awricm baliava ia 

3. • list of tbuMs (Stadaata salient to tha atratagy ban b a caoa a 
tha pracading lUt of baliafa allows Jaffaraoa to abo* that may 
of too a busss ara la diract apposition to sfeat aaaricsaa baliava 
ia.) 

4. aa accooac of vhst aasTlcmi bam triad to do, without auccaaa, 
to avoid resort lag to revolution 

5. tha formal declaration of indepsodeaca 

ft. sad, finally, a etatesne": of sfeat Americans would ba willing to 
% %ym up ia order to euoport tbair declaration 

4f tar look log at Jefferson's aporoacb to writ teg a daelaratioa of 

independence, «tudeata ara far aora comfortabia writ log tbair own. Ia 

fact, soaa of the declarations say bacon* parodies la which students, at 

great personal necrifice, ara willing to stake tbair aid, dirty tennis 

sfcoea, thalr llttla brotbara, aad tbair last yaar'a chemistry easlgnaanta 

to support tbair favor ita cauaaa. 

jgard 

Tha knowledge tbat eoaeoaa Bff ls charge" will aot only raad but, 
perhaps, raact to tba stadanta 1 concerns provides additional activation 
for this >aatgaa*a€« The following audiences ara evallabU; 

-tha acbool newspaper or literary aagafine 

~tearhert (history and political science teacher* often vrite 
responses ) 

-aaMatatratora 

-counselor « 



~cooss 



-jsaitors 





-eeyceje in charge of owawj thing (clot anwleoee, athletic director*, 
etadoet coeacU wm+mw. . .) 

-eae, fiaaliy, vita e tiuu of pUaelag, tide writing Melgiwaau 
could be coortlaatad with writ lag eeoigaaoete is other deem io 
•McH etaaaate ere eeaai to write veawooee*. 

Tefciag ttae eurlag the pr e writlag etaga to deterslae potential eudieacee 

ie le p nrt oa t to iaatsva teat each eeclaretlon le appropriate far ite parti- 




tf I caa eaaaa It, I caa write It 



Writing ie aaotloaa 
Ky aaatioae 
all of the* 
If I cam reel It, 1 caa Ifrite It. 

Writ lot le Thought* 
Irj Thought* 
All of The* 

If 1 caa Think It, I caa write It 

writ lag ie Dreaaa 
tty Dreaaa 
all of Tbea 
If I caa Twagine It. I ceo write It 

writ leg ie Life 

Tour Life 
all of It 
If I ceo Shake It, I caa write it 

writing ie the Heart of He 
The goal of a* 
The Beat end woret of He 
If I can Be, Then Ut He Be writing 
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Wtecooein totting Project Partlclooots 



Swr 1992 

Our 1mm Ifcbtr 
Doorftsld Schools 

Jon Cosmo 11 

Ckooosjoupc Sooior Sigh School 

J soot Deals loos 

iMtiili School, km Prairie 

Ceodice Qnkttstr 
Hooxoo Public Schools 

Sett Dill to 

*erk**s*> UiMU School 

feootfor frickletoa 

Door field Blooootoxy School 

Jsaes Solo 

Judo High School 

Doo ttia* 

toe Swell Elssstutory School » fort Atkisson 

Lorotto aororsteo 

Deer Hold Ilossmcsry School 

Irvct Johnson 

Oregon Jr. titgh School 

Lort Jordan 
Judo School 

El«S L*4T*T*r« 
Hlddleton High School 

Carol J. Leveoseu 
UV-Kodlson 

Alice Leweroni 
Ocooooovoc Jr. High 

ret r tele Hushrer 

Jews F. Lather Jr, Sigh. Fort Atkinson 

K*ry tmt Jtoirhesd 

Jefferson Kiddle School , Nedisoo 



Soldi Mubm« OkAuchee liesjentsry 

Ocotwumr School District 

Am Sleds rosier 

Vest Stgfc School, Madison 

Maty Pi cm 

Judo School 

Itcbard Ssloke 

Sun frelrle Sr. High School 

Joe liageleon 

Vorooo Sigh School 

Elissboth Sohdo 

ftcysl Oaks School. Sua frelrle 

Mergers* luff i 

Morthsids School* Hooroo 

Deborah ScMlc 
Stesroe Public Schools 

Bob Scbults 

Sab Is h Jr. High. Pond du Lac 

tocholls SCtilami 

ftorthsidc Klesko eery, Middle too 

ftathryo Stray 

tut her Jr. High, fore Atkinson 
Sorb Toff 

Elo Ls^ti School v Middle ton 

?atm Jealto~?obsy 
Weunskee High School 

David Hstry 

Arrovboad High School. Hertlsod 
Dooos tie loss 

Coooors Elementary School, HadtsoQ 

Kary Ziagelbauer 

Arrowhead High School, Sort lead 
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Tt» WUcomU Writ la* Vrojftcc is an ♦ffort by school 
twckn, colla§a faculty* ttd curriculum apacUllata 
to iaproaa ib# t**cbl»« of vrltia* at all Uvaia of 
•ducat loq. Tba Prsjoct la faaia* by tHa Uaivaraity 
of Wacoeaia-Wlaoa, tba Uotwalty of illacoaain 
tataaaloo, tba ifiacowla ^nwnr Fntgrw, tad tba 
latlaMl f ilnwuc fet tba ftauatttw (tbroti*b tba 
itoivaratty of California, ferkalay). fta rlmm 
axyrasaod ia tbia futta 4o act aacaaaaflly raprasaot 
tho via** of tba ikon mm« M|tttmlMi, 



Iatfirt*uU daalr is* laforsmtUm 
coaxaamiag tba Kt*cc**i* Vtltla« 
J act aboold writ* to: 

fflar— ato Writ la* frojact 
55* Yaacbar tdacatloti auiltSlug 
Vataraity of VIacom la 
22S Hon* HfUa ftraat 
Kadiao*, tflarmata SJTQf 
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